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INTRODUCTION 
Six hours scheduled for motivation! During Semester One 1995 the topic of 
motivation was discussed. It was felt the method of teaching this topic was not 
producing the results wanted and had up to this point been very theoretical. The 
lecturers involved were not comfortable with the situation and felt the students were 
not getting out of this topic what they should· it was about motivation yet the 
students were not being motivated! 
The general approach was that at the beginning of the topic, time was spent 
discussing motivation in its various forms, with each lecturing providing various 
illustrations, and involving students in discussions. Most of the time, however, was 
given over to considering the work of each of the motivation theorists. It was felt the 
target was not being hit. This topic was about motivation but somehow the students 
did not seem to find it motivating, so what were we going to do about it? 
Mter a brainstorming session and thinking of some very interesting but 
unfortunately impractical suggestions, it was decided that the students would be 
given the task of doing their own research and presenting their results to the other 
students. 
Semester 2, 1995. The students were divided into groups of 4·6. Wherever possible 
lecturers tried to get a good balance in the group of male/female, overseas students 
with New Zealand students, work experienced etc. 
Results: 
The student response was very interesting. They took on board the approach to the 
topic with enthusiasm, although there was some trepidation initially. 
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Students quickly organised themselves. They selected the theorists and identified 
who they had chosen so that all theorists were covered, although inevitably there 
was some duplication because of the number of students involved. It was decided 
who would research the textbook, who would go through the texts provided by the 
lecturer, and who would go off to the library. 
When it came to presentations students used a variety of approaches. Some groups 
talked about the theory, using transparencies and the whiteboard to emphasise 
points, and then talked about the theory in a practical situation. Others opted for 
role play for the practical example, while a couple of groups went to the extent of 
preparing a video to illustrate their example. 
Some students had put an incredible amount of work into the preparation. They had 
spent a lot of time rehearsing their presentations, and obviously enjoyed doing it. 
Other students complained that their colleagues hardly helped at all. 
The response by the students was unexpected and surprising, and regret was 
expressed privately by the lecturers that for all the work put into the exercise, the 
students were not given a grade for their efforts. 
Many groups chose the popular theorists like Maslow and McGregor and avoided the 
less well known theories, illustrating a need for an even distribution of theories. 
There was a tendency for some students to copy chunks from a text book and read 
them out to the class. This strongly suggested that they did not fully understand the 
theories - particularly apparent in presentations by English second language 
students. Examples were sometimes very brief and poor, this again suggesting that 
the theories were not really understood, and resulted in the lecturer summarising 
the essence of the theory and providing a simple relevant example. 
A problem arose when the final examination was set. As a result of selecting two 
theorists for study, and having some knowledge of two other theorists, the students 
would not have studied all the theorists to a degree of understanding their theories 
to enable them to answer specific questions. The problem was overcome by providing 
a scenario that gave the student an opportunity to relate the answer to any theorist. 
In a review of the exercise, it was obvious that while the approach was good some 
refinements were needed for 1996. 
SEMESTER 1, 1996 
As a result of the amount of work and effort put in by the students it was decided to 
allocate a mark towards final grade, and this was set at 5 per cent - to increase their 
motivation! To accommodate the mark allocation, adjustments were made to marks 
for the two major assignments. 
The content of the assignment remained the same, as did the timeframe and 
references. However, criteria was spelled out very clearly for marking the 
presentation, and group size restricted to four so that there would be less chance of 
'passengers'. Students could choose their own groups but this time theories were 
allocated by the lecturer. Teamwork in the presentations to be evaluated by team 
members and the lecturer. 
Results: 
Generally better presentations of the theories and some students had energetically 
drilled their groups. However, textbook descriptions were still read out by some 
students, and examples on the whole were of poor quality. 
Staff were again taken by surprise by the amount of work students put into this 
'minor' assignment and decided that 5 per cent towards final grade was not providing 
a fair assessment for the effort made by the students. This was endorsed by 
students commenting on the small reward for such a lot of effort. 
SEMESTER 2, 1996 
Back to the drawing board. While essentially remaining the same, it was decided 
that the assignment should be given a value of 10 per cent towards final course 
mark. This again involved making mark adjustments to what were regarded as the 
major assignments for the course. 
Believing strongly in 'exemplum docet' (example teaches), it was stressed to the 
students that the example was worth the same marks as the description of the 
theory. Two theorists would be allocated to the group by the lecturer. One page 
summaries of each theory and application to be prepared by each group. The most 
suitable of the summaries were copied and distributed to the class so that all the 
students had summaries of the major theorists. 
Each student was required to identify hislher contribution to the assignment and 
estimation of contribution made by other team members. The information to be 
given directly to the lecturer and would be confidential. 
Results: 
Many groups, especially those with English second language students sought help, 
and were given a lot of assistance. This, however, greatly increased their 
understanding of the theories. Many presentations were of a very high standard, 
and several groups used video and role play to illustrate examples. 
There were still some criticisms of group members by their peers who complained 
mainly of lack of co-operation and commitment. The peer evaluation form did not 
list detailed criteria but left space to write comments. Where at least half of the 
group rated a colleague lower, or higher, the lecturer accepted the rating and 
adjusted grading accordingly. 
It was again shown that students responded very well to the approach of working in 
groups and carrying out their own research. They were enthusiastic and gained as a 
result of participative learning. However, it was felt by the lecturers that it was still 
not right for the students, and a further review of the process was necessary. 
SEMESTER 1, 1997 
Time to rethink.. It was felt by one lecturer that there should be a major shift of 
emphasis from the description of the theory to the example in order to stimulate the 
students to think of the application of the theory, rather than just an academic 
description. The lecturer suggested that every group write a case study and a role 
play, each illustrating one motivation theory. The groups would act out the role 
plays, while the case studies would be circulated to the class. Each group would then 
lead a short discussion, drawing out the principles of the motivation theory. The 
class, and lecturers would rate the presentations. 
However, flights of fancy come down to earth with a jolt. It was realised this 
approach was too high powered for the students. They would need specific guidelines 
for writing case studies, otherwise evaluations would be unfair. The creative aspect 
of the assignment was turned down. 
To make the assignment more challenging the grade was increased to 20 per cent 
which it was hoped would motivate students 'to go to town' on this project. What 
was expected from the students was clearly outlined. 
Results: 
The assignment produced the best presentations so far of motivation theories. 
Nearly all the descriptions were in the students' own words (a good sign). Examples 
were excellent. They were well structured and in business settings. Very clear 
analysis of the motivation principles were shown in the examples. 
Collecting and distributing all the groups' summaries was unnecessary and wasteful. 
A better alternative would be to select the best summary of each theory and 
photocopy those for class distribution, thus providing students with notes on all 
theories. There were still some signs of personality clashes in some groups. 
The growing size of 0 & M classes tended to make the logistics of the exercise a 
nightmare. In 1995 the number of students enrolled in a Semester for the 
programme might be in the region of 120. This semester there are 170 students. 
Group presentations take a lot of time and to overcome the problem large classes 
were divided into two with a colleague becoming a 'guest adjudicator'. 
THE FUTURE 
It is felt the right track has been reached by having students become responsible 
(and rewarded) for researching, presenting, applying, analysing and discussing these 
motivation theories. Work is being done on including a detailed peer evaluation 
sheet for the group member contribution which it is hoped will minimise subjective, 
personal criticism. 
As this project is the first assignment, it is an excellent opportunity for the students 
to analyse their own group dynamics for the topic on Groups and Teamwork later in 
the semester. Thought is being given to adding a group dynamics analysis sheet to 
be completed about two weeks after presentations which would be mandatory for 
them to obtain a mark for their project. For this to be effective, Group Dynamics 
would be brought forward in the course. 
Like Topsy, this assignment has grown and grown. It has progressed from an 
unassessed, 'voluntary' project to a major assignment requiring high levels of 
research, commitment, creativity, co-operation, analysis, application and 
presentation skills, both written and oral. We are enthusiastic about this exercise 
and will continue to shape and refine it in order to use it as an effective and efficient 
teaching tool. Motivating motivation has arrived! 
